




Such ownership may require greater time and intensity (highly tar-
geted instruction delivered in small groups) for students who struggle
to learn reading as compared with students who learn

There are many scientific studies that illustrate the power of
providing Tier 1 and Tier 2 instruction in tandem. For example,
Vellutino et al. (1996) identified middle class children with very low
word recognition skills at the beginning of Grade 1. More than 90%
were at grade level by the end of the academic year. More recently,











and oral expression (Hickman, Pollard-Durodola, & Vaughn, 2005).
Primarily expository books at a second- to third-grade reading level
were selected so that text was at an appropriate level to promote listening
comprehension. Books were organized in themes so that vocabulary
would be redundant and concepts could be organized, reinforced, and
extended. In total, there were eight themes (e.g., bugs), with three or
four books that addressed each theme. Books were of a length that they
could be broken into passages of approximately 200–250 words (the
amount read each day by the teacher). One book was read from and
discussed for 3 to 5 days. The entire book was read completely from
beginning to end the day after the last passage was read.

Each day, two or three new vocabulary words were taught to the
students before the read-aloud. Students were then asked to listen for
the“ target words” when the story was read. These words were then
discussed in context. After the passage was read aloud, students
provided an oral retell and dialogued with the teacher about the story
using complete sentences and new vocabulary terms.

Inclusion of ESL Techniques

Proactive reading and lectura proactiva incorporate into their basic
design many practices that are considered effective with ELLs, in-
cluding the use of clear and repetitive language, repetitive routines,
and gestures, as well as high levels of student teacher interaction
and dialogue. To ensure that the students being taught to read in
English fully benefited from proactive reading, we also interspersed
throughout each lesson a set of language support activities targeting
three types of words: (a) directions from the teacher, (b) words
describing an instructional concept related to a task, and (c) vocab-
ulary terms found in connected text used for fluency building and
comprehension. To explore the meaning of words, intervention
teachers provided a target word and asked if students knew the
meaning. If students were unable to talk about the word in a meaning-
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