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of words that were presented either by the teacher, or located
in the students’ activity book. In terms of decoding phonet-
ically regular words, children were initially taught to sound
out. This process began with simple CVC words (i.e., closed
syllable). Initially children were given very simple words and
extended time to blend the sounds represented by the letters
to form words. However, the amount of time allowed to sound
out the words was gradually decreased, while the complexity
of the words was gradually increased. Further, as the time
for figuring out words decreased, there was increased em-
phasis on “reading words fast” on the first reading. In order
to accomplish this, children were initially asked to sound-out
words silently. Across time, the amount of time allowed to
sound out silently was also decreased. As children moved to-
ward decoding unknown words quickly and efficiently, they
were also learning to read words representing the six differ-
ent syllable types, although terminology about syllable types
was not included. As children demonstrated success reading
one syllable type, that syllable type was included in reading
multisyllabic words. Initially children read simple cvc/cvc
words such as rabbit. Initially children applied the sounding-
out strategy to each syllable, read each syllable “fast,” then
read the whole word. The sounding-out step was quickly re-
moved so that children read each syllable part, then read the
whole word. By the end of the program, they were reading
two- and three-syllable words comprising any combination
of the six syllable types.

Another important aspect to the word recognition strand
was teaching children to be what we called “flexible de-
coders.” Children were taught that “sometimes parts of words
did not sound out quite right,” but that sounding-out usually
produced a pronunciation that was close enough to figure out
what the word really was. In this way, children were not bur-
dened with being responsible for knowing which words could
and could not be sounded-out. Instead they were taught that
they could sound out any word they did not know automat-
ically, but if the resulting word was not a “real word,” they
had to be flexible.
















